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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 202 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Layton Primary School  

Number of pupils in school  618 

Proportion (%) of pupil premium eligible pupils 47.2% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

3 years  

Date this statement was published September 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Headteacher,  

Jonathan Clucas  

Pupil premium lead Acting Deputy 
Headteacher,  

Clare Scott 

Governor / Trustee lead Vice-Chair,  

Christopher Westhead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 368,410 

Recovery premium funding allocation this academic year £49040 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£ 417,450  
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Part A: Pupil premium strategy plan 

Statement of intent 

At Layton Primary School, we believe that all our pupils have the right to access quality first 

teaching of an ambitious critical thinking curriculum irrespective of their background or 

challenges that they face. It is our intention that our disadvantaged pupils make the best 

progress, irrespective of their ability. High attainers, in receipt of pupil premium, are expected 

to make the same progress as the lower attainers. The intention of this strategy is to support 

all our pupils to become resilient independent learners regardless of whether they’re 

disadvantaged or not.  

At the heart of this strategy is a relentless focus on ensuring that all pupils have access to 

quality first teaching. This is proven to have the greatest impact on closing the disadvantage 

attainment gap and at the same time will benefit all pupils in school. Effective teaching and 

learning strategies that are essential, and have a vital impact, in raising standards for all groups 

of pupils including those in receipt of pupil premium funding. We implement and utilise these 

aspects of teaching and learning from EYFS to year 6. These include: 

1. Formative assessment strategies: Knowing where pupils are in their learning is essential 
if we are to move them forward. Professional development for all staff is centred 
around development of formative assessment in order to shape the curriculum. Effec-
tive CPD in this area for all staff supports pupil learning. 

2. Curriculum design: Our curriculum is ambitious for all pupils. Designing, implementing 
and assessing the impact of the curriculum takes time and skill and development over 
time of both staff and pupils. Our staff lead their subject across school and ensure that 
the curriculum reflects formative assessment strategies and that the impact is deliv-
ered with  ambitious intentions. 

3. Quality first teaching; the vast majority of our learning takes place inside the class-
room; however, interventions are necessary and are delivered by skilled individuals uti-
lising formative and summative assessments. These may be speech and language 
trained support assistants, or experienced learning support assistants. Interventions 
strategies are utilised in order to ensure children are able to access our ambitious cur-
riculum 

4. Developing questioning strategies for all groups of pupils. Key questioning around multi 
objective lessons leads to pupils accessing, developing and building on learning. 

5. A curriculum planned for spaced learning. Pupils encounter topics and associated ob-
jectives frequently and often, and are provided with tasks which ensure they apply 
those skills on a regular basis. Lessons are designed to build on existing learning and 
develop opportunities to apply existing knowledge, develop new skills and apply them 
in a wide variety of situations. This curriculum results in rapid gains for all groups of pu-
pils, including those in receipt of the pupil premium. 

6. Effective assessment for learning is paramount to ensuring children in receipt of pupil 
premium make rapid gains in their learning.   
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessment information/data from nurseries indicate a low baseline for reception 
pupils, in receipt of pupil premium, in speech and language skills. The children in 
receipt of pupil premium tend to have a lower baseline than their peers and 
improvements in speech and language skills have to be addressed before these 
children can access phonics successfully.  

2 Assessment data and observations indicate that speech and language issues are 
evident from reception through to KS2, following the impact of Covid, and in general 
are more prevalent among our disadvantaged pupils than their peers. Assessment 
and data indicate that out of the caseload for our speech and language team, 78% are 
disadvantaged pupils.  

3 Attendance data indicates that attendance among disadvantaged pupils is lower than 
that of their non-disadvantaged peers. A difference of 1.09% between disadvantaged 
children and their peers, will negatively impact on pupil progress. Attendance is an 
area for whole-school improvement.  

4 Assessment and observations of pupils suggest that some disadvantaged children 
have greater difficulties with phonics than their peers. This negatively impacts on 
their development to become fluent readers. 76% of the year 2 cohort that didn’t 
pass the phonics screening check a second time in June 2022 were disadvantaged 
pupils.  

5 Observations and assessment data indicates that the well-being of our disadvantaged 
pupils is impacted by environmental factors compared to that of their peers.  

Out of the children that accessed learning mentor support in the academic year, 
2021/22, 76% of pupils were from the disadvantaged group. In 2020/21, out of the 
children identified for mentor support, 69% were from the disadvantaged group.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan 

(September 2025), and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved phonics attainment in the Year 1 
Phonics Screening Check for disadvantaged 
pupils, and all pupils.  

Assessment data, from 2023 onwards, indicates 
an improvement in the percentage of children 
passing the Year 1 Phonics Screening Check, year 
on year – despite a low baseline in FS.  

Improved reading attainment among 
disadvantaged pupils at the end of KS1 and KS2.  

Over time, attainment demonstrates 
significantly higher outcomes for PP children at 
the end of KS2 compared with the end of KS1 
from starting points significantly below average. 
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The school has a highly effective track record at 
eroding underachievement, from low starting 
points by the time pupils leave school in Year 6 
– value added has remained within the highest 
20% for all subjects for eleven years; this work 
takes time. Our success criteria is to 
improvement all outcomes throughout KS1 to 
enable children to move forward and make 
excellent progress across the school 

Improved oral language skills and vocabulary for 
all pupils, especially the disadvantaged pupils.  

Lesson observations demonstrate dialogic 
teaching strategies are embedded throughout 
school to facilitate improved oral language skills 
of all children, having most impact on the 
children starting with the lowest baseline in 
Foundation Stage.  

This is also evident in lesson visits, learning looks 
and pupil consultations. Tier 3 vocabulary is 
planned for across all subjects of the curriculum. 
High expectations for the use of tier 3 
vocabulary is evident in all lessons.  

To achieve and sustain improved attendance for 
all pupils, particularly our disadvantaged pupils.  

Improved attendance by 2023 to 24 by:  

 Whole school attendance greater than 
96%. The attendance gap between 
disadvantaged pupils and their non-
disadvantaged peers being reduced to 
<1%.  

To achieve and sustain improved well-being for all 
pupils in our school, particularly our 
disadvantaged pupils.  

Sustained high levels of well-being and intrinsic 
motivation, for all pupils relative to their age, 
demonstrated by:  

 Reduced number of disadvantaged 
pupils receiving learning mentor 
support.  

 A significant increase in the number and 
range of extra-curricular clubs offered 
to all pupils.  

 A significant increase in participation in 
enrichment activities, particularly 
among disadvantaged pupils.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 160,744 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Embedding dialogic 
teaching strategies across 
the whole curriculum, 
especially with ECT 
teachers.  

Funding is required to 
release teachers to 
observe others and 
release time to prepare 
and deliver CPD.  

There is a vast amount of evidence that 
advocates the use of dialogic teaching 
techniques. Oral language interventions 
can have a positive impact on pupils’ 
language skills across the curriculum.  

Oral language interventions/EEF (education 
endowment foundation.org.uk) 

1,2 

Embedding a bespoke SSP 
to secure stronger phonics 
teaching and additional 
phonics sessions targeted 
at disadvantaged pupils 
who require further 
phonics support, in KS1 
and beyond.  

Phonics approaches, alongside other 
learning to read and reading to learn 
curriculum, indicating a positive impact on 
all pupils, especially the disadvantaged.  

Targeted phonics will be delivered as daily 
sessions and children will be assessed at 
the end of a cycle of intervention 
(approximately 8 weeks) 

1,2,3, 4 

Additional part-time 
teacher in KS2 to lead 
intervention for reading 
fluency and phonics for 
the bottom 20%, including 
those children that are 
disadvantaged.  

The impact of this is based upon the impact 
of a range of evidence including:  

Phonics/Toolkit Strand/Education 
Endowment Foundation/EEF 

2 and 4  

Development of our 
bespoke ambitious 
thinking curriculum – 
Foundation subjects.  

There is a plethora of research surrounding 
metacognition and the impact this has on 
outcomes for all children, inclus 

All 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 147,008 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Additional reading fluency 
teaching interventions 
targeted at disadvantaged 
children.  

EEF Improving Literacy in KS1 Guidance. 
The 7 recommendations address the 
balance between reading fluency and 
reading comprehension.  

 

1,2,3, 4 

Speech and language 
provision enhancement 

 

3 days per week speech 
and language therapist to 
support speech and 
language work via 
formative assessment and 
diagnosis across school 

EEF guidance on speech and language 
interventions 

Dialogic teaching and its use in formative 
assessment – Robin Alexander, Dylan 
William, Siobhan Leahy 

1,2,3, 4 

Speech and language 
worker x 1 to work 
directly with children 
across EY, KS1 and KS2 in 
order to support 
continued development 
of speech and implement  

  

Additional adults deliver  
phonics targeted at 
disadvantaged pupils who 
require further phonics 
support.  

This will be delivered by 
the learning support 
assistants.  

Guidance report EEF/Making Best Use of 
Teaching Assistants.  

 

1,2,3, 4 

Precision teaching for 
children not progressing 
in phonics.  

Teaching targeted at specific needs and 
knowledge gaps can be effective method to 
support low attaining pupils or those falling 
behind, both one to one whose education 
has been impacted by a variety of factors.  

1,2,3,4 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 111,676 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Review and reflect on 
whole school attendance 
issues. Write an action 
plan.  

Work with whole school 
community to embed 
principles of good 
practice set out in the:  

DfE guide, ‘Working 
together to improve 
school attendance’.  

This will involve training 
and release time for our 
business support team, 
DSL and Family 
Engagement Team.  

DfE advice has been informed by 
engagement with schools that have already 
significantly improved levels of attendance 
and reduced persistent absences.  

 

The LA are focusing on an attendance 
initiative this year.  

3 and 5  

Learning mentors target 
interventions to support 
social and emotional 
learning, working with the 
whole family as opposed 
to just the child .  

The impact of these 
outcomes are reviewed 
and reflected upon.   

The EEF guidance, ‘Improving Social and 
Emotional Learning in Primary Schools’ 
improves outcomes for all learners.  

 

Our school values, based on Guy Claxton’s, 
‘Building Learning Power’ results in a whole 
school ethos of children becoming 
intrinsically motivated independent 
learners.  

3 and 5  

 

Total budgeted cost: £ 419,430 



8 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

 
 
 


